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THE ENGLISH SCHOOL ASSESSMENT, MARKING AND FEEDBACK POLICY

Preface
Much of this document was written after the work of the Working Group on work scrutiny and
sharing of good practice was completed. Heads of Department, Senior Leaders and teachers who
participated in the working group, exchanged ideas related to effective marking and feedback in an
attempt to formulate the guidelines based on which the School Assessment and Marking Policy
would be written. Guidelines for marking and feedback were agreed based on discussion that drew
from our classroom practices, insights from educational research as well as looking at what other
schools do, both in the UK and internationally.
The School Marking Policy is a set of core principles on which individual departments are able to
build their own marking policies. It is against these principles that a whole- school, work scrutiny
programme, an integral part of the School Assessment and Marking policy, will be conducted based
on an agreed work scrutiny timetable.

ASSESSMENT
Rationale
At The English School, we believe that assessment for learning (formative) and of learning
(summative) are integral to the achievement of high quality learning outcomes.
We also believe that effective teaching and learning requires that timely, comprehensive
information on student achievement and progress be provided to students and parents to promote
effective home/school partnerships in support of student learning so that every child performs to
their full potential, in both internal and public examinations.
Assessment is the process of gathering, analysing, interpreting and acting upon quality information
about student learning and should be purposeful, systematic, ongoing and appropriate to the age
and development for the students. Assessment constitutes a vital tool that enables teachers to
drive our students to success.

Objectives
The major aims of assessment are to enable all students to fulfil their potential and maximise their
learning and to evaluate the effectiveness of the learning and teaching process and facilitate
continuing improvement. To achieve this, assessment processes aim:
 To provide constructive feedback to students on their progress. Feedback that is clear,
informative, timely and relevant to students helping them identify areas of their work for which
they need to achieve improvement
 To provide feedback to teachers and parents on pupils’ progress
 To provide data based on which termly reports can be written on student progress
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 To improve the quality of current curricular provision
 To encourage habits of effective time management, developing the independent learner
 To enable teachers to use assessment data to set targets for every student against a baseline
and use comparisons to inform intervention, when needed
 To use data to identify individual needs of students and thus enable differentiation in teaching
approaches and materials used
 To help students develop their knowledge, understanding and skills to a level that enables them
to maximise their potential and achieve success
 To provide students with opportunities to practice with past papers and revise for both internal
and external exams

Guidelines
 In their Schemes of Work and in every lesson, departments should identify agreed teaching and
learning objectives and indicate how these will be assessed and marked. These learning
objectives should be communicated to pupils prior to engaging in assessment tasks/tests.
 To provide students with relevant success criteria that match the learning objectives so that
students develop an understanding of what they need to do in order to improve their work and
be successful.
 Departments should use common assessments, plus common marking and standardisation
procedures to ensure consistent judgements about students’ level of attainment.
 All Departments will use an agreed number of common assessments, to be reviewed every
year- see Appendix 1.
 To help develop pupils’ confidence and enhance their self-esteem, pupils must experience
success. Assessment tasks/tests should reflect the range of pupils’ ability and provide
opportunities for them to demonstrate what they know, understand and can do.
 When constructing assessment tasks departments should take account of previous levels of
attainment in order that progression is easily demonstrated. Periodic review of students’
performance should be used when evaluating and planning teaching and schemes of work.
 Departments should annually review the assessment material being used, ensuring a focus is on
quality rather than quantity. In advance of a new academic year, Heads of Department must
submit an updated copy of their departmental assessment schedule to the Senior Teacher
responsible for Teaching and Learning and one to their Line Manager. In addition, updated
assessment material should be prepared on an on-going basis throughout the year.
 Assessments should be titled and dated
 Assessment data will be used to generate termly progress reports
The English School has agreed procedures for:
 Formative and Summative assessment
 Marking and feedback
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 Work scrutiny and sharing of good practice
 Reporting to parents
All teachers follow these procedures which are monitored by Heads of Department and the Line
Managers of Departments who are members of the Senior Leadership Team. The Senior Leader in
charge of Teaching and Learning oversees and monitors the implementation of the whole-school
Common Assessment Schedule whilst the Senior Leader in charge of Examinations and Data
ensures that procedures with respect to data recording and reporting are adhered to. The
procedures are evaluated against the purposes for assessment, recording and reporting.

Methods of Assessment
Assessment takes place to provide useful and reliable information for all involved, students,
teachers and parents, about what a student has learnt. At The English School, we aim to track
students’ progress through a rigorous system of formative and summative assessment. This
information arising from assessment supports judgements about how teaching and learning should
be planned in the future. Assessment, therefore, lies at the heart of the process of working with the
students and acts as a diagnostic tool to support their next steps.

Formative Assessment
This is used by teachers to evaluate students’ knowledge, understanding and skills on a day-to-day
basis. We believe that formative assessment is an integral part of teaching and learning and that
classroom assessment can inform future teaching and learning. Formative assessment follows
agreed processes that aim to address students’ individual needs and enable them to fulfil their
potential. These processes include:
 Everyday use of learning objectives in all lessons to ensure that students are aware of what they
are learning. All tests and assessments closely correspond to the learning objectives identified.
 Use of success and assessment criteria that will enable students to understand what they need
to do in order to improve their performance.
 Oral questioning to check that students understand and can use ideas, concepts and skills being
taught and that they have retained key facts. Both open and closed questions are used with
emphasis placed on the former.
 The responsibility of teachers to record marks and make them available for the Head of
Department by uploading them on the Assessment Manager on SIMS.
 Use of the lesson objectives and success criteria by students to assess their own work and that
of their peers.
 Use of a variety of different forms of classwork and homework tasks that will provide
information to teachers about students’ progress.
 Use of differentiated tasks and processes in the classroom to address the different needs of
students.
 Recall of previous learning in all lessons to establish where students are and, therefore, build a
link between previous learning and the lesson.
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 Use of a plenary at the end and/or in the middle of the lesson to enable students to
communicate their learning and link to lesson objectives.
 Formative feedback given to students that is constructive and positive, explaining strengths and
areas in which further progress should be achieved and offering specific guidance for
improvement.
All teachers will record formative assessment marks on the Assessment Manager on SIMS. These
marks relate to class participation, homework assignments, short tests and impromptu quizzes
and/or any other task decided by departments. All departments make a decision about the
weightings of the components of formative assessment. Overall, students’ end-of-term grade will
be based on a 60:40 combination of their Common Assessments and formative assessments.

Summative Assessment
(Common Assessments and internal, end-of-year and mock examinations)
Years 1-3 will take a number of agreed common assessments throughout the year; the number of
common assessments per subject will be decided on the number of periods allocated to each
subject. Students will also sit internal, end-of-year examinations in June. Both parents and students
are able to access on the school website the common assessment schedule for each Year group in
September of each academic year.
Year 4 students will take five common assessments in each subject they are studying, both
compulsory and optional. Year 5 students will take four common assessments in all their subjects.
Parents and students will have access to the common assessment schedule for their Year group on
the school website.
Year 4 students will also sit internal, end-of-year examinations in June whilst Year 5 students will sit
the external examinations at the end of the year. Year 5 students will also sit internal mock
examinations in January in all subjects. Year 4 students will sit mock examinations in Greek, Turkish
and Maths in February/March.
Years 6-7 will take six common assessments per subject during the year and students will sit at the
end of the year the external examinations. In Year 6, the students sit the AS examinations and in
Year 7 they take the AL exams. Both Year 6 and 7 students take internal, mock examinations end of
February-beginning of March, usually right after the second half-term. Students and parents will be
able to access the common assessment schedule on the school website.
Common assessments are weighed 60% of the total mark for reporting in termly progress reports.
The School has a policy for students who are absent for a Common Assessment or do not submit
their CA on time.
All Common assessments will identify the following:



The topic(s) to be assessed, indicated in the title
The week and date of the assessment
4|Page





The length and format of the test
Clear instructions to students
Any supporting resources or links that would help students prepare for the common assessment;
teachers can upload relevant information on Teams

Effective in-school common assessments enable:


The School to have a consistent and reliable approach to assessment



Heads of Department and Heads of Year to monitor the performance of student cohorts, identify
where interventions may be required, and work with teachers and form tutors to ensure pupils are
supported to achieve sufficient progress and attainment



Teachers to evaluate learning at the end of a unit or period and if needed, adjust their teaching
accordingly



Teachers and form tutors to set targets with every student against a baseline (see below)



Pupils to understand how well they have learned and understood a topic or course of work taught
over a period. It should be used to provide feedback on how they can improve.



Parents to stay informed about the achievement, progress and wider outcomes of their child across
a period.



Collaboration within departments in using the assessment data to identify students that need help,
students that need greater challenges and above all, to enable teachers to share good practices.



Students to familiarise themselves with the format and standard of exam papers as many common
assessments will be based on exam-style questions

Record keeping
All data that results from the delivery of common assessments (summative assessment) across the
school will be uploaded on the Assessment Manager on SIMS. The assessment data recorded on
SIMS will be shared with parents. Teachers will also upload results from short tests, quizzes,
homework assignments, class participation, coursework and projects that will appear on the
Assessment Manager as one component under formative assessment.

Target setting
All students from Year 2 to Year 7 have a target grade. For students in Years 2-3, the target grade is
generated from the MidYIS baseline test that the students take in Year 1. For Year 1 students, data
comes directly from the entrance examination results.
For students in Years 4 and 5, the target grade is based on the Yellis baseline test taken in Year 4.
For Year 6-7 students, the target grade is determined by ALPS, which is based on students’ I/GCSE
performance. Assessment grades uploaded on SIMS are then compared to target grades and the
Assessment Manager will indicate three possible outcomes using colour coding:
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a) Green colour showing that students are outperforming their target grade
b) Amber colour showing that students are achieving the target grade
c) Red colour that shows that students are performing below their target grade. In such cases,
subject teachers in conjunction with the Head of Department, the Head of Year and the Form tutor
will decide when and how to intervene to help a student improve his/her performance.

Monitoring and evaluation
Assessment data is continuously monitored by Form Tutors, subject teachers, Heads of
Department, Heads of Year and the SLT. After the data is collected, where there is evidence of
underachievement, intervention may take place. This could take different forms such as additional
support in afternoon sessions, communication with parents, additional material to work with,
redrafting of work, extra reading etc. For those students who appear to be performing above their
target grade, additional material or work may be set in order to challenge them further.
Individualized learning plans (ILPS’s) are also put in place to monitor the performance of the SEN
(special educational needs) students.

_____________________________________________________________________

MARKING AND FEEDBACK
Overview
At The English School, we will ensure that students get the maximum benefit from their education
through an entitlement to regular marking and feedback from staff. This will enable them to
understand their progress and achievement and guide them in what they need to do next to
improve.

Objectives
 To monitor, evaluate and review students’ current stage of progress, and identify their next steps
for improvement
 To give students accurate feedback on their progress and achievement
 To promote a positive self-image and a growth mind-set for students, thus encouraging them to
value and take pride of their work
 To celebrate students’ achievement and progress
 To set targets for improvement
 To standardise the marking procedures throughout the school
 To achieve consistency in marking within departments
 To identify good practice and share in departmental meetings
 To enable students to self-evaluate their work and take responsibility for setting their own targets
 To enable students to engage in peer assessment
 To establish a common approach to marking literacy in all subjects
 To provide evidence for assessment, recording and reporting
6|Page

Principles of effective marking
Teachers should mark primarily for students and for themselves. Marking aims at spotting errors,
identifying and communicating areas for improvement and evaluating the standard of work. In simple
terms, marking is a vital element of teaching and an essential part of the education process, the
primary aim being to drive pupil progress. At the same time, marking generates feedback to teachers
about how well they have taught something and how they should plan their subsequent lessons.
For marking, therefore, to achieve its primary aim, the following three principles of effective marking
are embedded in the school marking policy.
1. Meaningful: ‘marking should vary by age, subject and what works best for the pupil and teacher.
Teachers should adjust their teaching as necessary and incorporate the outcomes of marking into
subsequent planning and teaching.’ (Teacher Toolkit)
Consistency across the school is important but this does not necessarily mean that ‘one cap suits all’.
In other words, one needs to secure common expectations from teachers about the quality of marking
but each Department should be able to adjust the policy based on subject requirements and demands.
2. Manageable: ‘marking practice is proportionate and considers the frequency and complexity of written
feedback as well as the cost and time-effectiveness of marking in relation to the overall workload of
teachers. This is written into any assessment policy.’ (Teacher Toolkit)
Time taken in marking does not always guarantee successful outcomes for the students so
disproportionate marking practices such as extensive comments which students often do not read,
should be avoided. To secure that marking is manageable, the hours teachers spend on marking are
taken into consideration by school management.
3. Motivating: ‘marking should help to motivate pupils to progress. This does not mean always writing indepth comments or being universally positive: sometimes short, challenging comments or oral
feedback is more effective. If the teacher is doing more work than their pupils, this can become a
disincentive for pupils to accept challenges and take responsibility for improving their work.’ (Teacher
Toolkit)
Motivating marking involves acknowledging the work a student has done, giving value to their efforts
and achievement and celebrating progress. This can be achieved without extensive marking. Too much
feedback can take away the responsibility from a student and consequently affect the student’s
performance.
Furthermore, teachers should not accept work that is not up to standard in terms of presentation or
has not been taken seriously enough by students. Motivating marking should expect students to
evaluate their own work or that of their peers using success criteria as guidelines. In other words,
improving performance should be based on a number of parallel processes, and effective marking
should extend to self and peer assessment in addition to marking done by the teacher.
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Frequency of marking and departmental marking policy
Every Department should develop their own marking policy, which should be agreed by the SLT Line
Manager. This will ensure consistency of marking within a department. However, it is also important
to have consistency across all departments in order to avoid confusion for students when having their
work assessed by many teachers across a range of subjects. Therefore, the School Marking Policy
should act as an overarching policy that is then individualised by each department as appropriate.
Although consistency across a department and the school is important, this can come from consistent
high standards, rather than unvarying practice. Therefore, frequency and other aspects of marking
should be determined by students’ needs and subject requirements rather than a ‘one cap fits all’
approach.
All departments will clearly specify a minimum number of marked pieces of student work per term
per year group/course. Departments can decide this based on subject requirements, in other words,
marking student work is going to take different forms in different subjects. It will not be the same in
English as in Maths or Science or Design & Technology.
Practical, project-based subjects need to have regular marking, even if a whole project may extend
over a period and this must be outlined in departmental policies. All departments should ensure that
marking is regular and timely and that formative feedback is given.
All departments should make their marking criteria available to students. Subject level/grade criteria
need to be available to all learners in student-friendly language. Ideally, copies need to be inserted in
student exercise/work books. This will help students to identify where they are at and what they need
to do to reach the next level/grade. Communicating assessment criteria involves discussing them with
students in terms that they understand and by providing examples of how they can meet the criteria
in practice.
All departments should aim for a marking policy based on the principles of effective marking already
explained. Marking every piece of work and giving high quality feedback, is not feasible. Marking
should make a difference to learning, be reasonable, practical and allow the teacher to have a good
work-life balance. Teachers should view marking as constructive feedback. In other words, a
conversation with the child about what they have done well and what they need to do to improve.
Much of this can and should take place in the classroom.
All departments will ensure that adequate revision takes place for all courses taught. The
Departmental Marking policy should therefore, refer to frequent past paper practice that will enable
the students to fully familiarise themselves with the format of the exam and provide them with
opportunities to improve their knowledge, understanding and skills over the syllabus taught.
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Types of marking
1. Maintenance or acknowledgement marking: Main aim is to spot major errors and give students some
feedback. Normally this includes a tick and flick approach and brief comments. It can be helpful in
developing the skills of self and peer assessment. This type of marking can happen during the lesson
or by taking in student work.
2. Deep/diagnostic marking: -Has a diagnostic, formative character, linking the feedback to the lesson
objectives and success criteria and aims at closing the gap between students’ current standard and the
higher standard they should be aiming for. This type of marking should indicate at least one thing that
students have done well and one area for improvement-1plus1 rule. Departments should decide and
report the frequency of deep marking.
3. Quality marking by students (self and peer assessment): This can be a useful activity if students have
been trained to give formative feedback themselves. Students should be trained to use peer and selfassessment against clear success criteria. This will allow students to gain a better understanding of
where they are, where they need to be and what they need to do to get there.
4. Verbal feedback: Instead of marking every piece of work, teachers can read all books and take notes
on common errors, spelling and other details and then give whole class feedback to improve work.
Evidence of verbal feedback is seen when teachers and/or students simply use the letters VF on the
work for which verbal feedback was given. Verbal feedback works best if the class is undertaking an
extended written piece so subjects like English, Humanities and others may find VF very effective.
5. Marking for literacy: It is expected that all staff will aim at improving literacy in all subjects. All staff
are, therefore, expected to use the Marking Code based on literacy, see Appendix 2. The Marking code
will be displayed in every classroom and in the planners of students and teachers.

Feedback
At The English School, we believe that effective feedback is an integral part of the learning process
and of formative assessment. Research has found that feedback has more effect on achievement
than any other factor. In some cases, effective feedback has been found to add the equivalent of two
grades to students’ achievement if done very well.
Feedback does not only include written comments given to students. Most of the times verbal
feedback is more important in that it is continuous and enables both teachers and students to
engage in an on-going dialogue, which can have a considerable positive impact on student learning
and performance.
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Guidelines for marking and feedback
At The English School, all teachers will follow these guidelines to ensure that our marking and
feedback practices are effective and consistent:



















Student work should be marked against the learning objective(s)
Basic misconceptions and errors will always be addressed
All work should be marked for literacy based on the agreed school marking code-see Appendix 2
Students are expected to present neat and well- organised written work. Basic requirements are
the use of ruler, titles, dates underlined, etc that should be evident in all work.
Teachers should challenge work which does not follow basic rules of presentation consistently;
if need be, work of low standard should be returned and students asked to re-submit
It is preferable that teachers mark in green pen and students write their comments, respond to
action set and engage in self and peer assessment with a different colour pen
Teachers should present students with opportunities for self and peer assessment, which must
be overseen by the teacher
Marking should be regular; frequency of marking will be decided by departments and all teachers
are expected to mark accordingly
Practical, project-based subjects need to have regular marking, even if a whole project may
extend over a period of time and this must be outlined in departmental policies
Teachers keep clear records of the grades achieved by students, in hard and/or soft copy
Late or copied work should be identified and addressed by the teacher
Teachers should give feedback that gives information about what a student has done well, written
in the margin or on the feedback form next to a well- made point by the student. Students should
be praised for what they have done well. Teachers could use the WWW (‘what went well’) to
recognise achievement
Feedback should provide information about what the student needs to improve, correct, or work
on. Feedback is best when it is forward looking and positive. Teachers should give guidance on
the way to close the gap between where the student is and where he/she needs to go. Teachers
could use the EBI (‘even better if’) to set targets.
In recognising achievement and setting targets for improvement, teachers should use the
1plus 1 rule; in other words, teachers should indicate at least one area of the work which the
students have done really well and indicate one area for improvement that should link with a
relevant target



When verbal feedback is given, teachers or students should evidence this by using the letters VF




Use of WAGOLL (‘what a good one looks like’) to exemplify success
Determine clear success criteria: teachers will give the praise and the guidance to improve in
relation to clear success/assessment criteria usually best given in advance.
Success criteria might include guidelines such as ‘use paragraphing to show the structure of
your writing’ or ‘give evidence, illustrations for the points of view you express’.
Occur at the time of learning, in other words be timely. At The English School, we are committed
to giving students feedback within a week after they have taken an assessment.
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Class DIRT (dedicated improvement and reflection time) time should be given at the start of
each lesson so that students can respond to teacher marking; this can take different forms and
can last from 5 to 10 minutes as a starter activity to a whole period
When giving feedback, teachers should avoid making judgements, for example, ‘you have done
well’ or ‘that was not good’
Teachers will use feedback forms to clarify goals. Each department adapts or devises their own
feedback forms against the success criteria to suit their students and subjects ensuring that the
most important skills are expressed in the success criteria. Feedback forms will be attached to
each common assessment, aiming at providing students with specific guidance about what
they need to do to improve further and fully meet the success criteria. Upon request, teachers
have to provide their Head of Department a sample of feedback forms as evidence of effective
feedback given to students.
Feedback forms should be dated

Forms of feedback at The English School







Written feedback on marked work
Verbal feedback
Whole-class feedback (verbal and/or written)
Self-assessment
Peer-assessment
In-class responsive feedback through questioning

Presentation of student work
Teachers should ensure that students present their work neatly and legibly. Student work should
show evidence of the following:










High levels of literacy
Producing extended pieces of writing
A title and date for every piece of work
Indication of the work being a homework assignment, test, project any other type of work
Work of a high standard and that poor quality work will be challenged; students could be
asked to resubmit low quality work
Feedback comments for improvement
Literacy feedback
Self- and peer assessment
High level of neatness, no graffiti allowed

Work scrutiny and sharing of good practice
Here at The English School, we have agreed procedures (see Appendix 3) for sampling and looking
at student work, which will be conducted annually, three times a year based on a work scrutiny
timetable (Appendix 4) decided by Heads of Department and the Senior Leader in charge of
Teaching & Learning. The primary aims of work scrutiny are:
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 Have an impact on student progress
The major aim is to establish whether progress in long-term learning is taking place. Work
scrutiny, therefore, should enable us to see things over time, such as the quality of writing
improving (or not), concepts and skills developing, errors corrected and not made again.
 Quality Assurance
Work scrutiny involves processes that look at teacher practices against a set of success criteria that
determine effective marking and feedback that impact learning and enable our students to
improve their performance. Work scrutiny is about collecting the evidence that we are progressing
in terms of marking and feedback, which will enable us to achieve progress in meeting our T&L
objectives.
 Professional development
Work scrutiny processes also involve opportunities for teachers to first, establish what they are
doing well and then highlight the areas they may need support in and, therefore, offered the
opportunities to develop further. In other words, it should have a diagnostic role in helping us
establish where we are in terms of marking and feedback and enabling us to make informed
decisions about what to do next.
 Sharing of good practices
It is important that effective practice in marking and feedback within and across departments is
shared, mainly in dedicated time during departmental meetings, so as to ensure that work scrutiny
does have a positive impact on teacher development.

SEN and Inclusion
Effective feedback and marking must be accessible to all pupils and will reflect their individual
needs and abilities. This may mean writing comments for specific pupils in an accessible colour, it
may mean support pupils to read comments, it may mean recording verbal feedback and response.
Such requirements should be identified by the SENCO and communicated to the teachers involved.

Monitoring of policy
This policy will be reviewed annually by the SLT and the Head Teacher. At every review, the policy
will be shared with the Board of Management.
All teaching staff are expected to read and follow this policy. The Senior Leader in charge of
Teaching and Learning and other members of the SLT/LMs as well as Heads of Department will be
responsible for ensuring that the policy is followed. This will be effected through marking
moderation meetings, observations, work scrutiny and meetings with pupils.
The policy will be evaluated and amended as appropriate annually. Next review will be held in
September 2020.

Links with other policies
This policy is linked to:





Curriculum policy
SEN policy
Examination policy
Submission policy for Common Assessments
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Roles and responsibilities
Roles
Students

Responsibilities









T Teachers

Heads of
Department

Read all comments by teachers and complete tasks for improvement
Respond positively to comments written by teachers and make improvements
Under guidance from teachers, sometimes mark their own or another student’s
work
Put their best effort into all types of work
Catch up on work after absence
Keep high standards of presentation in their work
Understand that work of poor standard will not be accepted and that students will
have to resubmit
Follow their own strategies to overcome challenges and become resilient, confident
and independent learners












Ensure that work is marked in line with School and Departmental marking policy
Implement assessment for learning in the classroom
Share good practices of marking and feedback
Contribute to the writing of common assessments
Contribute to departmental discussion on performance data
Use the school marking code to mark for literacy
Follow all guidelines related to assessment, marking and feedback
Record assessment data on SIMS
Report to parents on pupil progress, attainment and next steps
Identify students in need of support and report to HoD



Ensure that staff mark in accordance with the School and Departmental marking
policy
Develop a formative assessment plan
Ensure that all teachers follow the department’s formative assessment plan
consistently
Develop a departmental marking policy, in line with school policy
Monitor the quality of marking in their department and take necessary steps to deal
with underperformance
Monitoring of marking and feedback will be conducted through informal
discussions with examples of work, sharing of good marking practice,
standardisation of marked work within departmental meetings and as part of the
work scrutiny programme
Engage in work sampling and look at marking and feedback in accordance with the
work scrutiny timetable of the year
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SLT/LMs:







Ensure that schemes of work include a range of strategies for assessment within the
subject
Review annually the common assessment schedule of their department and ensure
that all teachers work collaboratively to write the common assessments
Ensure the department has a consistent and coherent approach to identifying
learning milestones and identify key tasks to be marked in detail
Analyse and interpret data with subject teachers to monitor standards and set
appropriate targets
Ensure progress towards targets is regularly monitored
Planned opportunities are created to moderate key assessments such as mock and
end-of-year examinations to ensure consistency
Report to SLT/LM on standards
Ensure that HoDs carry out their roles in relation to assessment, marking and
feedback
Provide capacity to HoDs, when needed, to carry out work scrutiny of marking and
feedback
The SL in charge of Teaching & Learning to oversee the implementation of the
school Common Assessment schedule
Review annually the Assessment and Marking policy
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Appendix 1: 2019/20 Total Assessments
Year 1
Art

DT

Tgt
2

2

Year 2
Art

DT

Tgt
2

2

Year 3
Art

DT

2

2

Tgt

Year 5

Tgt

Year 6

Tgt

Year 7

Tgt

5

Art

4

Art

6

Art

6

Biology

5

Biology

4

Biology

6

Biology

6

BS

6

BS

6

Chemistry

5

Chemistry

4

Chemistry

6

Chemistry

6

DT

5

DT

4

DT

6

DT

6

Economics

5

Economics

4

Economics

6

Economics

6

English Lang

4

English Lang

3

English Lang

6

English Lang

6

English Lit

3

English Lit

3

English Lit

6

English Lit

6

8

English (Native)

6

English (Non-Native)

8

English (Non-Native)

6

French

4

French

4

French

5

French

4

French

6

French

6

Geography

3

Geography

3

Geography

5

Geography

4

Geography

6

Geography

6

German

4

German

5

German

4

Global Perspectives

5

Global Perspectives

4

2

6

Year 4
Art

English (Native)

Geography

English

Tgt

Greek
Greek (Group A)
Greek (Group B)

5
5
5

Greek
Greek (Group A)
Greek (Group B)

6
6
6

Greek
Greek (Group A)
Greek (Group B)

6
6
6

Greek
Greek (Group A)
Greek (Group B (i))
Greek (Group B (ii))

5
5
5
5

Greek
Greek (NNS)

4
4

Greek
Greek (Group A)
Greek (Group B)

1
1
1

History

2

History

3

History

3

History

5

History

4

History

6

History

6

ICT

2

ICT

2

ICT

2

ICT

5

ICT

4

ICT

6

ICT

6

Maths

6

Maths

6

Maths

6

Maths

5

Maths

4

Maths (Single)
Maths (Double)

6
10

Maths (Single)
Maths (Double)

6
10

Music

2

Music

2

Music

2

Music

5

Music

4

Music

6

Music

6

PE

4

PE

2

PE

2

PE
PE (Exam)

2
5

PE
PE (Exam)

2
4

PE (Exam)

6

PE (Exam)

6

Physics

5

Physics

4

Phyisics

6

Physics

6

RE

1

RE

1

RE

2

RE

2

RE

2

Science

5

Science

5

Science

5

Spanish

4

Spanish

5

Spanish

4

Spanish

6

Turkish

6

Turkish

5

Turkish

4

Turkish

1

Turkish

5

Turkish

6
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Spanish

6

Appendix 2: The ES Marking Code – Literacy based
(to be displayed in classrooms and inserted in student and teacher planners)

Code

Meaning

Code

Meaning

//

Start a new paragraph

p

Punctuation needs some attention

^

Word(s) missing

sp

Check the spelling of this word

??

Please reread to check for
meaning/sense

v

Find a better word choice
(vocabulary)

gr

Please reread to check for grammar
errors e.g. their and there, was and
were

exp

Check the accuracy of your
expression/re-word

co

t

Use connectives to link ideas and
structure writing effectively.
Check your use of tenses
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Appendix 3: Work Scrutiny; the Procedure
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Appendix 4: Marking and feedback scrutiny timetable, 2019-2020

PERIOD

FOCUS

November
4th , 2019
(After 1ST
Half-Term)

i)Presentation of student work
and evidence that teachers have
picked up on poor presentation/
ii)Marking of homework and other
work is regular, makes use of the
marking code, corrects mistakes/
evidence of both ‘deep’ and
‘maintenance’ marking
iii) Guidance for improvement,
evidence of ‘1plus1’
i)Follow up from 1st round on
presentation of work and quality
of marking
ii)Quality of feedback (impactful,
actionable, includes praise, moves
learning forward, evidence that
students have responded to
feedback, evidence of 1plus1)
Departments will decide the focus
of WS depending on subject
requirements & needs

Februaryi)
17th, 2020
(before 2nd
half-term)

April 6th 2020

DEPARTMENT LOWER
SCHOOLYEAR 2
All

departments

MIDDLE
SCHOOLYEAR 4


UPPER
SCHOOLYEAR 6*


All
departments







All
departments







*work scrutiny in Year 6 (and Year 4) will be undertaken by those Departments not involved in Lower
School
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